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Article Information Abstract
DOI: 10.14527/edure.2024.04 This. study was condugted t.o identify.the adjustmenF negds 9f firs.t—year university student.s during
their transition to university. The first year at university is a time when students review and
Article History: organize their needs, their expectations from the university, the quality of their communication
Received 15 December 2023 with other students, academic and administrative staff, the rules and working methods of the new
Revised 17 January 2024 academic environment, and the personality traits that students bring to the university. In the first
Accepted 25 January 2024 year, most university students have to deal with many stress factors such as economic difficulties,
Online 27 January 2024 academic difficulties, loneliness and homesickness, and difficulties in establishing social
relationships. Based on this information, this study aims to explore in depth the needs and
Keywords: experiences of first-year university students in Turkey. In this study, the case study model, which is
Freshman, one of the qualitative research methods, was used to determine the adjustment difficulties and
Freshman' needs, first-year needs of first-year university students. The participants were asked 11 open-ended
College adjustment. questions with a semi-structured interview form. Content analysis, which is a qualitative data
analysis method, was conducted by creating themes and codes for the data obtained from the
Article Type: interviews. The findings from the research were discussed in the context of the literature.
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Introduction

Adaptation is a biologically based concept, rooted in the evolutionary perspective and emphasising the
relationship between the organism and the environment. Lyell first explained the concept of adaptation as a response
to changing environmental conditions (Gale, 1972). Darwin (2009), on the other hand, dealt with adaptation on a
biological basis under the concept of 'adaptation' in the theory of evolution. Psychological adaptation "adjustment" is
a multidimensional concept that includes physical adaptation, which is emphasised in evolutionary theory.
Psychological adaptation (adjustment) is generally defined as an individual's ability to establish and maintain a
relationship with himself and his environment (Perls, 1969).

When considered from both psychological and biological perspectives, it becomes clear that the main emphasis in
the concept of adjustment is the interaction established with changing environmental conditions and the degree to
which this interaction is maintained (Perls, 1969). In this respect, adjustment is a dynamic process and it is provided by
the responses developed by the individual to the changes in the environment. The degree of adjustment is
determined by two basic factors. These are the personal characteristics of the individual and the situations
encountered in the new environment (Gegtan, 2003). One of these environments is the university. Since the first year
of university coincides with the beginning of the emerging adulthood period in terms of identity development, it is a
critical period in terms of both lifestyle and identity development (Sidle & McReynolds, 2009; Arnett, 2016).

This new process is a time when first-year students review and adjust their needs (Hicks, 2005; Sidle &
McReynolds, 2009), their expectations of the university (Carter, Locks, & Winkle-Wagner, 2013; Swanson, Vaughan, &
Wilkinson, 2017), the quality of their communication with other students, academic and administrative staff
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(Swanson, Vaughan, & Wilkinson, 2017), the rules and working methods of the new academic environment (Yazedjian,
Toews, Sevin, & Purswell, 2008; Hurtado, Han, Sdenz, Espinosa, Cabrera, & Cerna, 2007), and the personality traits
that students bring to university (Clark, 2005). For this reason, the first year at university is a critical process of
adjustment with unique needs and characteristics that have implications not only for university life but also for
adulthood (Clark, 2005; Patton, Renn, Guido, Quaye, Evans, & Forney, 2016; Swanson, Vaughan, & Wilkinson, 2017;
Tinto, 1993).

Although university adjustment has been explained by various approaches (Baker & Siryk, 1986; Bean, 1985; Tinto,
2017; Terenzini & Pascarella, 1978; Spady, 1970), Baker and Siryk (1986) provided the most comprehensive definition.
Baker and Siryk (1986) defined university adjustment as a multidimensional concept consisting of four dimensions:
academic adjustment, social adjustment, personal/emotional adjustment, and goal achievement/institutional
attachment. While academic adjustment involves the evaluation of academic goals, demands and efforts and the
acceptance of the academic environment, social adjustment involves the student's participation in the social
environment of the university by establishing supportive relationships and interacting effectively with the new social
environment. While personal/emotional adjustment involves the student's psychological and physical well-being, the
important elements of purposefulness/institutional attachment include being satisfied with being at university, and in
particular with being at the university they attend, and making effective use of university resources (Baker & Siryk,
1986). Needs, on the other hand, are defined as the absence of important conditions necessary for the development
of the individual and his/her relationship with his/her environment (Kuzgun, 2000). Maslow (1954) explains the basic
needs of individuals in terms of physiological, safety, love/belonging, esteem and self-actualisation. Physiological
needs are the first level of Maslow's pyramid and express physiological needs. The need for safety refers to the
individual's avoidance of fear and uncertainty; the living space that he/she can control and feel safe in (Maslow, 1970).
The need for love and affiliation refers to the individual's need to be a member of a group, to love and be loved.
Failure to meet this need leads to psychological disharmony and psychopathology. Another level in Maslow's
hierarchy of needs is the need for esteem (Maslow, 1970). This need is closely related to individual success, self-
esteem and positive thoughts about oneself. Although the need for esteem motivates the individual for the future, it
is largely satisfied by the individual's occupation and the work they do. In contrast to the basic needs, the need for
self-actualisation, which is on the last level of the needs pyramid, relates to the full realisation of the individual's
potential.

Deci and Ryan (2000), in their autonomy theory, prioritise psychological needs for learning, interpersonal
relationships, and the role of the individual in the social and physical environment. These are the need for 'autonomy’,
to make one's own decisions about matters that affect the individual, the need for 'competence’, to use and develop
one's abilities, and the need for 'relatedness', to fit in with other people and to feel socially valued. When these needs
are inhibited, motivation and performance are affected in a variety of ways. According to this theory, individuals work
effectively and develop in a healthy way to the extent that these needs are met; when they are blocked, they lead to
maladaptive behaviour and negative development (Deci & Ryan, 2000). Murray (1938) defines a need as a structure
that motivates behaviour. These structures, which motivate behaviour as overt or covert drives, can be objectified
when they are expressed in overt behaviour (physical or verbal); on the other hand, when they do not lead to overt
behaviour, they can take the form of desire and be transformed into the future, fantasy, imagination and artistic
creation (Murray, 1938). Murray, like Maslow, emphasises that there are 20 different needs such as autonomy,
conformity, achievement, aggression, submission, pleasure, intimacy and that these needs can be qualitatively
distinguished in terms of tendency type, action type and object type (Murray, 1938).

When analysing the studies that have been carried out to identify the adjustment needs of university students and
their expectations based on these needs, the limitation of studies to identify the needs of first year students comes to
the fore. For example, Terenzini, Rendon, Lee Upcraft, Millar, Allison, Gregg and Jalomo (1994) conducted a
qualitative study to identify the sources of social support that facilitate the adjustment process of students during the
transition from high school to university, asking the question "Who were the important people for you during the first
year? As a result of the research conducted with 132 first year students, it was found that the support they received
from faculty lecturers as well as from their families was very important for them in the adjustment process. Bueschel
(2003) examined the factors that are effective in the university process in the project entitled "The Bridge Project:
Strengthening K-16 Transition Policies' with a total of 1100 individuals in California, Georgia, lllinois, Maryland, Oregon
and Texas, and conducted semi-structured focus interviews with faculty members, students and other staff. As a result
of the qualitative interviews, they found that factors such as university recognition and academic success can change
the profile of incoming students.
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Keup (2007) conducted a qualitative study to identify the 'support myths' of first year students and conducted a
qualitative study with nine students in their first year and first semester at university. As a result of the research, it
was found that in terms of their expectations of university, first year students emphasised studies that would support
their personal and interpersonal development. In addition to these areas, it was found that study expectations related
to the acquisition of study skills and the responsibility to be proficient in the courses were emphasised. Mercan and
Armagan Yildiz (2011) conducted a study to determine the most problematic areas of new students at the beginning
of their studies and asked the students which three issues they would like to receive help from the university's PDR
centre. The results of the study, which was conducted with 311 students from the Faculty of Education, showed that
students wanted help with academic issues, career planning, time management, anger management, coping with
stress and shyness. Bilbil (2012) conducted a qualitative study to determine the reasons for dropping out,
interviewing 12 students who returned to university on amnesty and six lecturers who were studying in different
faculties. The results of the study showed that academic adjustment problems and economic problems were the main
problem areas for students dropping out of school.

Ciccone-Estrela (2012) conducted qualitative interviews with 40 first-year university students in a study of first-
year university students in emerging adulthood. As a result of the study, it was highlighted that students' perceptions
of family support and university support were the most effective factors in their first-year social adjustment. In a
similar study, Kamara (2012) conducted a qualitative study with 31 first-year university students who participated in a
first-year university adjustment programme. The students were asked about the barriers they encountered during
their transition process, how the first-year adjustment programme was effective in addressing these barriers, and
which adjustment programmes increased their commitment to the university. The research highlighted that they
reported economic difficulties, the steps involved in communicating with university academic staff, and difficulties
related to new academic study habits. However, another finding of the study was that the first year orientation
programme was perceived as the most important source of support, especially in terms of acquiring new study habits
and building confidence in communicating with academic staff. Seving and Gizir (2014), as a result of a qualitative
study conducted with 25 first-year students with adjustment problems, identified the factors affecting students'
personal-emotional, social, academic and institutional adjustment in terms of each area of adjustment. It was found
that social adjustment was negatively influenced by the adequacy of friendships and cultural opportunities, academic
adjustment by the quality of the relationship between lecturers and students and the professional qualifications of
lecturers, and personal adjustment by factors such as loneliness, homesickness, fear of making mistakes and timidity.
In addition, the inability to develop a sense of belonging and institutional identity for the university was also found to
affect the adjustment of university students. McGhie (2017) conducted a qualitative study with 32 first-year students
to determine the factors that make the transition to university successful. According to the results of the study, 20 of
the 32 students primarily mentioned the importance of having informational resources, supportive friend groups, and
information about university study habits in their adjustment to university. However, the same study also found that
the difficulty of socialising, time management and keeping up with the academic structure of the university during the
first year was a major source of stress. In a similar study, Thomas Schuster (2017) conducted a research to examine
the factors that influence the adjustment process of first-year students. As a result of the research, it was found that
the organisational culture, i.e. the organisational climate, is an important predictive factor for the adjustment level of
first-year students. Accordingly, the importance of structured induction programmes was emphasised in order to
familiarise students with the institutional culture.

As a result, changing environmental conditions also lead to changes in the nature of the needs of students entering
university. On the other hand, the first year at university is not always a positive experience. Although many first-year
university students come to university with optimism, high academic aspirations and expectations of a positive
university experience, many experience difficulties in their second year and may even consider dropping out of
university (Carter, Locks, & Winkle-Wagner, 2013; Parks, Romozs, Bradizza, & Hisieh, 2008). The majority of first-year
students experience financial difficulties (Galambos, Howard, & Maggs, 2010), academic difficulties (Love & Thomas,
2014), loneliness and homesickness (Karin, Lisa, & Amritha, 2010; Mattanah, Brooks, Brand, Quimby, & Ayers, 2012;
Paul & Brier, 2001; Poyrazli & Lopez, 2007; Xiaoli, Yan, Chen, & Liu, 2009), difficulties in forming social relationships
(Gray, Vitak, Easton, & Ellison, 2013; Hicks & Heastie, 2008; Paul & Brier, 2001; Shim & Ryan, 2012). Although there is
a limited number of qualitative studies in the literature to determine the adjustment needs of university students, no
study has been conducted in Turkey. However, due to the point-based university placement in Turkey, students'
expectations from the university and their adjustment to the university may not always be realised at the desired
level. On the other hand, the fact that students come to university from different socio-economic levels and cultural
structures, and that not all universities have the same prestige and school culture, may lead students to feel
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disappointment and pessimism in the first year and even think about transferring to another university (Venezia &
Kirst, 2005). Based on this information, this study aims to explore in depth the needs and experiences of first year
university students in Turkey. It is expected that the findings of this study will serve as a source for studies on first year
university students.

Method

Research Design

In this study, the case study model, which is one of the qualitative research methods, was used to determine the
adjustment difficulties experienced by first-year college students and their first-year needs. In case studies, a subject
or a particular event is examined in detail (Paker, 2015). Case studies are defined as studies that aim to describe
qualitatively using different data collection tools (Hancock & Algozzine, 2006).

Participants

The participants in this study consisted of 13 first-year undergraduate students who were new to the university.
Ten of the participants were female and three were male. The participants are studying in different departments of
two universities located in two different cities in the same geographical region of Turkey. Purposive sampling method
was used to reach the participants.

Data Collection Tools

Semi-structured interview form

In the semi-structured interview form, which was prepared according to the purpose of the research and by using the
literature, 11 open-ended questions were asked to the participants. The first question asked to the participants was
"What are your first experiences at the university when you came to the university? The second question asked of the
participants was, "What are the first emotions you felt when you came to college?" The third question was "What did
you think positively and/or negatively about being a university student in your first year at university? The fourth
question asked the participants was "What are your thoughts about the resources such as course variety, course
intensity, instructors, etc. that are part of your academic life in your first year at university? The fifth question is
"What would you say about your social life in your first year at university?" and the sixth question is "Where do you
live? What do you think about where you live?" The seventh question is: "Did you participate in activities related to
different communities (sports, etc.) at the university? If so, what kind of communities and activities did you participate
in and how did you become aware of these activities? The eighth question is "What kind of expectations did you have
of the university during your first year? The ninth question is "What kind of support did you need during your first
year? Who or what did you turn to first for that support? The tenth question is "What kind of opportunities would you
like to see the university provide for first-year students? The last question is "Please indicate if there are any thoughts
that we have forgotten that you would like us to know.

Personal information form (PIF)

It was developed by the researchers to determine the socio-demographic characteristics of the participants. The
questions on this form were asked during face-to-face interviews with the participants. Gender, university, and
department information were obtained through the personal information form.

Data Collection

Participation in the study was based on volunteerism. The eleven open-ended questions in the semi-structured
interview form were asked by the researcher through one-to-one interviews. During the interview, written notes were
taken along with audio recordings. The audio recordings were transcribed and the answers were transferred to the
computer. Each interview lasted 30-40 minutes.
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Data analysis

The data obtained from the interviews were transferred to the computer and analyzed manually using the
Microsoft Office program. The themes and codes related to the data were created and analyzed through content
analysis, which is a qualitative data analysis method. Four stages were followed in the content analysis. 1. coding the
data, 2. finding the themes, 3. organizing the codes and themes, and 4. defining and interpreting the findings (Yildirim
& Simsek, 2013). Based on this, the responses obtained from the interviews were coded and themes were found.
Then, the codes and themes were summarized and organized by the researcher. Frequencies and percentages were
obtained by counting the codes. The results obtained were presented as findings.

Validity and Reliability Study

In studies using interview techniques, to ensure the validity and reliability of the data to be collected, "credibility,"
"transferability," "consistency," and "confirmability" strategies should be considered and practices should be
conducted with the specified strategies (Creswell & Miller, 2000).

Measures of credibility and triangulation were used to assess the validity of the study. Credibility is the extent to
which the researcher's findings reflect the participants' statements (Sandelowski, 1986). In this context, to ensure the
validity of the research, the researcher summarized the results of each interview and asked the participants about
missing or unclear aspects. Another measure to increase validity in qualitative research is triangulation (Cresswell &
Miller, 2000). Triangulation uses themes and categories to find the common point in the process of creation. Within
the triangulation, the method of "researcher triangulation" proposed by Denzin (1989) was used. In this context, the
coding and themes of the transcripts were created by another expert in the field, and then the coding and themes
were compared and finalized by the researcher. In order to ensure the reliability of the research, an information form
about the research was created before the interviews and the participants were informed about the information form.
Prior to data collection, a pilot study was conducted with two participants and then the interview form was finalized.
During the interviews, notes were taken by the interviewer along with the audio recording and compared with the
findings obtained. The findings obtained by the researcher were compared with the codes and themes obtained by an
expert in the field and checked for consistency.

Results

The data collected in the study through semi-structured interviews were analysed through content analysis. The
participants' expressions related to the themes obtained as a result of this analysis were counted and expressed as
frequencies and percentages. This section presents the findings in relation to 11 questions posed to the participants.

Results Related to the Question "What Are Your First Experiences at the University When You Came to the
University?"

The frequencies and percentages of the themes obtained regarding the first question posed to the participants
within the scope of the interviews and sample participant expressions related to the themes are presented in Table 1.

When the responses to the first question were analysed, it was seen that the responses were grouped under seven
themes. The first three themes with the highest percentage were (1) having difficulties with course selection, (2)
difficulties in reaching the university, (3) having difficulties due to not knowing the university and friends, and the
theme with the lowest percentage was determined as (7) Economic difficulties and accommodation problems.

Results Related to the Question "What are the First Emotions You Felt When You Came to the University?"

The frequencies and percentages of the themes obtained regarding the second question posed to the participants
within the scope of the interviews and sample participant expressions related to the themes are presented in Table 2.

When the responses to the second question were analyzed, it was seen that the responses were grouped under
five themes. The first three themes with the highest percentages were (1) loneliness, (2) excitement, (3) anxiety, while
the theme with the lowest percentage was (5) insecurity.
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Table 1.
Participants' answers to the question "What are your first experiences at the university when you came to the
university?".

Themes f % Participant Statements

Having difficulties with course 13 20.30 P.5."ldid not understand anything about the ECTS system and

selection I had difficulty, | was discouraged."

Not recognising campus facilities 10 15.60 P.8. "The campus was very big and | could not find my
department, | had difficulties because | could not recognise
the school."

Difficulties in accessing the 12 18.75 P.5."Theroad is very long and tiresome. It ruins my day."

university

Distance from family and longing 8 12.50 P.3."Being away from my family. | am incredibly attached to

for family my family. | rightly want to escape and go home at every
opportunity. "

Having difficulties due to not 11 17.18 P.6. "Being unfamiliar with the university environment and not

knowing the university and friends knowing anyone was very bad, especially in the first months."

Economic difficulties 5 7.80 P.1."Since my Kyk scholarship was not paid immediately, | had
a lot of economic difficulties in the first months."

Accommodation problems 5 7.80 P.6. "There was no dormitory, so | stayed in the guesthouse. If
there hadn't been one, we would have frozen. You know the
rents."

Total 64 100.00

Table 2.

Participants' answers to the question "What are the first emotions you felt when you came to university?".

Themes f % Participant Statements

Loneliness 12 2790 P.4. "l felt very lonely because | had no friends and the
university was too crowded and big for me."

Anxiety 9 20.90 P.10."Since | had never been to Ankara before, | was worried
about not knowing where and how to go.

Excitement 11  25.58 P.1. "When | found out that | won, the thought of living in a
foreign city and in a foreign environment made me feel both
excitement and fear."

Missng 7 16.27 P.5. "Being away from my family. | am incredibly attached to
my family. | want to run away and go home at every
opportunity."

Insecurity 4 9.30 P.3. "I had difficulty making friends because | had doubts
about whether | could trust different people"

Total 43 100.00

Results Related to the Question "What Did You Think Positively and/or Negatively About Being A University
Student in Your First Year at University?"

The frequencies and percentages of the themes obtained for the third question posed to the participants within
the scope of the interviews and sample participant expressions related to the themes are presented in Table 3.

When the responses to the third question were analyzed, it was seen that the responses were grouped under six
themes. The top three themes with the highest percentages were (1) The complexity of the university academic
system, (2) Not being able to cope with living in a different city, (3) Thoughts about not being able to make friends,
while the theme with the lowest percentage was (6) Increased worries about the future.
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Table3.

Participants' responses to the question "What did you think positively and/or negatively about being a university

student in your first year at university?".

Themes f % Participant Statements

Complexity of the university 13  28.26 P.8. "It was challenging to adapt to the chaos of the
academic system university and the new education system.

The style and demeanor of the 6 13.04 P.11. "Definitely the attitude of the teachers. After all, this is

lecturers are important

Thoughts about not being able to 8 17.39
make friends
Increased concerns about the future 3 6.52

Not coping with living in a different 11 2391
city

a school and | need friendly, motivating and supportive
teachers."

P.4. "Although it was crowded, | felt that | could not make
fast friends with people and be among them"

P.1. "My concerns about my professional development
increased. "

P.13. "I came from a small place and | have never been in
such a crowded environment before, so it is hard to get used
toit."

The thought of not being able to 5 10.86 P.2. "I am very worried about how | will make a living
make ends meet economically economically"
Total 46 100.00

Results Related to the Question "What Are Your Thoughts about The Resources Such As Course Variety, Intensity of
Courses, Lecturers, etc. That Were Part of Your Academic Life in Your First Year at The University?"

The frequencies and percentages of the themes obtained for the fourth question posed to the participants within
the scope of the interviews and sample participant expressions related to the themes are presented in Table 4.

Table 4.

Participants' responses to the question "What are your thoughts about the resources such as course variety, intensity
of courses, lecturers, etc. that were part of your academic life in your first year at the university?".

Themes f % Participant Statements

Confusion of the grading system 13 36.11 P.13."ltis very different from high school in terms of exams
and grades, so | had a lot of difficulty in the first exams"

The need for support from lecturers 4 11.11 P.9. "I expected the professors in the program to be more
informative and supportive."

Difficulties in course selection 9 25.00 P.11."I had difficulty understanding the system in which we
choose courses."

Need for information on how to 10 27.77 P.1."l don't know the level of relationship of the professors

contact lecturers

with us, their limits, at which points | can act individually
and at which points | can act consultatively."

Total 36 100.00

When the responses to the fourth question were analyzed, it was seen that the responses were grouped under
four themes. The top three themes with the highest percentages were (1) the complexity of the grading system, (2)
the need for information on how to communicate with instructors, (3) difficulties in course selection, while the theme
with the lowest percentage was (4) the need for support from instructors.

Results Related to the Question "What Do You Share about Your Social Life in Your First Year at University?"

The frequencies and percentages of the themes obtained for the fifth question posed to the participants within the
scope of the interviews and sample participant expressions related to the themes are presented in Table 5.

When the responses to the fifth question were analyzed, it was seen that the responses were grouped under three
themes. These were respectively (1) Difficulties in public speaking, (2) Difficulties due to friends being in different
cities, (3) Difficulties in communicating with the opposite sex.
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Table 5.

Participants' responses to the question "What do you share about your social life in your first year at university?".
Themes f % Participant Statements
Difficulties due to friends being in 8 42.10 P.7."I made very good friends in high school and this is the
different cities sixth year of my friendships, now | forgot how to make

friends here."

Difficulties in communicating with 2 10.52 P.4. "Not liking, but | experienced a lot of stress especially
the opposite sex when communicating with the opposite sex."
Difficulty speaking in public 9 47.36 P.11. | would have liked to be a group leader and be more

confident in my new circle of friends.

Total 19 100.00

Results Related to the Question "Where Do You Reside? What Are Your Thoughts about Your Place of Residence?"

The frequencies and percentages of the themes obtained for the sixth question asked to the participants within
the scope of the interviews and sample participant expressions related to the themes are presented in Table 6.
Table 6.

Participants' responses to the question "Where do you reside? What are your thoughts about your place of
residence?".

Themes f % Participant Statements

KYK dormitory 7 53.84 P.4."lI am staying at the LDA dormitory. It is good because it
is a new dormitory, but | still have difficulties."

Failure to settle in KYK dormitory 2 15.38 P.7. "I am waiting for the KYK queue, so | am staying with

temporary place of residence our relative. Especially transportation is very difficult
because of this. It is very far from the campus."

Private Dormitory 3 23.07 P.11. "In a private dormitory on campus. There is no
transportation problem because it is on campus. | am
satisfied."

Homestay 1 7.69 P.13."My family is here."

Total 13 100.00

When the responses to the sixth question were analyzed, it was seen that the responses were grouped under four
themes. The first three themes with the highest percentages are (1) "LDA dormitory", (2) "private dormitory", (3)
"temporary place of residence". The theme with the lowest percentage is (4) "Homestay" as the most important
factor in the development of the country's economy.

Results Related to the Question about Use of University Social Resources by First-Year Students

The frequencies and percentages of the themes obtained for the seventh question posed to the participants within
the scope of the interviews and sample participant expressions related to the themes are presented in Table 7.

Table 7.

Participants' responses to the question "Did you participate in activities related to various communities (sports, etc.)
at the university? If yes, what kind of communities and activities did you participate in and how did you become aware
of these activities?".

Themes f % Participant Statements

Orientation week 10 58.82 P.2. "l saw it during the orientation week, but | was afraid
to go to the stands and ask questions."

To be aware of friends in the upper 2 11.76 P.8. | have a friend who has been here before. He guided

class me a lot."

Promotion stands 5 29.41 P.10. "Promotion stands were set up on campus. It was very
good."

Total 17  100.00
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When the responses to the seventh question were analyzed, it was seen that the responses were grouped under
three themes. These were respectively (1) Orientation week (2) Promotion stands (3) Being aware of upperclassmen.

Results Related to the Question "What Kind of Expectations Did You Have from the University in the First Year?"

The frequencies and percentages of the themes obtained for the eighth question posed to the participants within
the scope of the interviews and sample participant expressions related to the themes are presented in Table 8.

Table 8.

Participants' responses to the question "What kind of expectations did you have from the university in the first year?".

Themes f % Participant Statements

To have knowledge about the 13 2241 P.11. "I expected more academic information at

academic characteristics of the orientation. My first semester and exams could have been

university better if | had been more conscious"

Teaching staff being more supportive 11 18.96 P.6. Most of the professors are professors and associate
professors, but | would still like to be able to communicate
more easily and to be motivated by them."

On-campus social activities 10 17.24 P.7. "l would like a comfortable and social environment
where | can feel comfortable."

Improved transportation 9 15.51 P.13. "Definitely comfortable transportation"

Need for scholarship opportunities 4 6.89 P.2."l have economic difficulties, so | wish there were more
scholarship opportunities."

The need to benefit from the 3 5.17 P.1. "l think upperclassmen can share their knowledge. |

knowledge of experienced peers would like to support when | am an upperclassman.
Because it is difficult."

Psychological help 8 13.79 P.10. "l wanted to get psychological help for issues such as
exam stress, making friends, shyness, but | was told that
there was no time"

Total 58 100.00

When the responses to the eighth question were analyzed, it was seen that the responses were grouped under
seven themes. The top three themes with the highest percentages are (1) Having information about the academic
characteristics of the university, (2) Having more supportive lecturers, (3) Having social activities on campus, and the
theme with the lowest percentage is (7) The need to benefit from the knowledge of experienced peers.

Results Related to the Question "Who or What Did You First Turn to for Support in the First Year?

The frequencies and percentages of the themes obtained for the ninth question posed to the participants within
the scope of the interviews and sample participant expressions related to the themes are presented in Table 9.

Table 9.
Participants' responses to the question "Who or whom did you first turn to for support in the first year?".
Themes f % Participant Statements
Family 6 22.22 P.6."l talked to my mother at every opportunity."
Previous friends 9 33.33 P.3."lI am in constant communication with my friends from
high school. This made me feel very comfortable."
Academic advisor 7 25.92 P.7."l think it is because of my department, | study PDR and
my academic advisor is supportive. Especially in course
selection and academic issues. But my roommate is in a
different department, so it is not like that for her. "
Psychological Counselling Service 5 18.51 P.11. "l applied to the psychological counseling unit. My
roommate in the dormitory is a senior. He told me."
Total 27  100.00
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When the responses to the ninth question were analyzed, it was seen that the responses were grouped under four
themes. The first three themes with the highest percentages were (1) Previous friends, (2) Academic advisor, (3)
Family (4) Psychological Counseling unit.

Results Related to the Question "What Kind of Opportunities Would You Like the University to Offer for First Year
Students?"

The frequencies and percentages of the themes obtained for the tenth question posed to the participants within
the scope of the interviews and sample participant expressions related to the themes are presented in Table 10.

Table 10.

Participants' responses to the question "What kind of opportunities would you like the university to offer for first year
students?".

Themes f % Participant Statements

Psychological support 10 27.77 P.4."l applied to the psychological counseling unit, but the line did
not come for a very long time. But | think it is a year when there is a
great need in every subject. | think not only me but also everyone
around me needs it."

Information about academic 13 36.11 P.10. "Issues such as adjustment to university life, study methods,

functioning exams, grade systems"

Social events such asconcerts 11  30.55 P.11. "I would expect more social activities on campus."

etc.

Have a separate unit for first 2 5.55 P.7. "l would expect there to be a place we can apply to when we
year students have difficulties."
Total 36 100.00

When the responses to the tenth question were analyzed, it was seen that the responses were grouped under four
themes. The first three themes with the highest percentages were (1) Information about academic functioning,
Psychological support, (2) Social activities such as concerts, etc., (3) Having a separate unit for first year students to
apply to.

Discussion and Conclusion

In examining the research findings, the question "What are your first experiences at university when you came to
university?" was asked to determine the first-year experiences of first-year students. The themes related to this
question are difficulties in choosing courses, difficulties in getting to the university, difficulties due to not knowing the
university and friends, not knowing the campus facilities, distance from family and longing for family, economic
difficulties and housing problems. The literature supports these findings. Miller and Lesik (2014) state that students
who are new to university start university with characteristics such as study habits, ways of establishing and
maintaining relationships, socio-economic characteristics as well as personality traits, and these characteristics should
be taken into account in the process adjustment of students. In the study conducted by Mercan and Armagan Yildiz
(2011), it was found that the most problematic areas of new students at the beginning of university were academic
issues, career planning, time management, anger management, coping with stress and shyness. Karin, Lisa, and
Amritha (2010) stated that the period when family longing is experienced intensely is the first semester, starting from
the first week of university, and that feelings such as depression, anxiety, and loneliness that arise with family longing
negatively affect students' social and academic adjustment, especially in the first semester.

In parallel with the findings of this study, English, Davis, Wei, and Gross (2017) stated that approximately 70.00%
of new university students feel family longing and loneliness during their first year and first semester. According to the
findings of this study, it can be seen that first-year university students' initial experiences at university are
predominantly in the form of difficulties in all the adjustment domains defined by Baker and Siryk (1986), namely
academic adjustment, social adjustment, personal/emotional adjustment, and purposefulness/institutional
attachment. The results in relation to the question "What are the first emotions you felt when you came to
university?", which was one of the questions used to determine how these difficulties arose in the adjustment areas,
were found to be loneliness, excitement, anxiety, longing and uncertainty. These results are similar to those found in
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the literature. Looking at the studies on first-year students' adjustment to university, the adjustment area with the
most difficulties for students in the transition process is personal emotional adjustment (Perry, Hladkyj, Pekrun, &
Pelletier, 2001; Yazedjian, Toews, Sevin, & Purswell, 2008). The most intense problem areas during the first year of
transition to university are homesickness due to separation from family (English, Davis, Wei, & Gross, 2017; Fisher,
Murray, & Frazer, 1985), loneliness (Mounts, Valentiner, Anderson, & Boswell, 2006), and lack of social support
(Mounts, 2004). Homesickness, loneliness, and the inability to benefit from social support systems can lead to
personal and emotional disharmony, which can have negative consequences such as depression and anxiety that
affect students' well-being (Villate, Marcotte, & Potvin, 2017). The findings of this study are similar to the literature.
The findings are important in that they show that the emotions felt by first-year university students are similar across
different cultures.

Analysis of the participants' responses to the question 'What did you think was positive and/or negative about
being a university student in your first year at university?' identified the themes of the complexity of the university
academic system, not being able to cope with living in a different city, thoughts about not being able to make friends,
thoughts about not being able to make a living economically, and the importance of the style and attitude of lecturers.
Although these findings support those relating to the first year experience, it can be seen that factors within the realm
of academic adjustment predominate. Reason, Terenzini and Domingo (2006) state that perceived support from the
academic environment of the university is highly related to the academic performance of first year students. However,
Yazedjian, Toews, Sevin and Purswell (2008) emphasise that the academic performance of first-year university
students cannot be assessed independently of their social lives. Tinto (1988) states that establishing effective
relationships with other students, lecturers and other university staff, understanding and adapting to the intellectual
structure of the university are both inputs and outputs of this stage. In other words, it is emphasised that meaningful
relationships with school staff and friends and the acquisition of intellectual roles are the factors that ensure a positive
outcome of the integration stage (Tinto, 1988). Similarly, Pascarella and Terenzini (2005) state that the interaction of
first-year students with teachers inside or outside the classroom facilitates this process. The theme of the importance
of lecturer style and demeanour identified in this study supports the importance of the support that first year
students perceive from the university and the importance of communication with lecturers.

Responses to the question "What are your thoughts about the variety of courses, intensity of courses, lecturers,
etc. that are part of your academic life in your first year at university?" include confusion about the grading system,
the need for information about how to communicate with lecturers, difficulties in choosing courses, and the need for
support from lecturers. The importance of first year students having the knowledge and skills to cope with their new
academic life was highlighted in similar research findings. Communication with academic and administrative staff as a
component of academic adjustment (Astin, 1993; Kuh & Hu, 2001; Reason, Terenzini, & Domingo, 2006), acquisition of
new academic study skills (Yazedjian, Toews, Sevin, & Purswell, 2008), satisfaction with the educational programme
(Rooij, Jansen, & Grift, 2018) are the needs identified in this study. Another point highlighted in the studies is the
acquisition of new academic knowledge and skills in the first semester of the first year when the student arrives at
university (Reason, Terenzini, & Domingo, 2006; Wintre et al., 2011). In this study, uncertainty about the grading
system and the need for academic communication skills are the needs that emerged in the context of academic
adjustment.

In relation to the question "What would you say about your social life during your first year at university?", the
themes of difficulties due to friends being in different cities, difficulties communicating with the opposite sex and
difficulties speaking in public were found. The literature supports the findings of the study. Arnett (2004) states that
the social adjustment of emerging adults in the transition to university is determined by peer relationships, which play
an important role in the process as a characteristic of developmental periods. Swenson, Nordstrom and Hiester (2008)
emphasise that in the first year of university students receive intensive support from their old friends during the first
three weeks of the first semester, that they may be reluctant to form new relationships in this process, and that their
adjustment to university may be negatively affected by this situation. Similarly, Robbins, Allen, Casillas, Peterson and
Le (2006) stated that a good balance should be struck between social withdrawal or excessive sociality during this
period, and that this rigidity or flexibility can lead to negative outcomes, particularly in the academic context. In
parallel with the literature, the findings of this study show that students may be reluctant to form new friendships due
to the intense support they receive from old friends. Social adjustment, which includes students' peer relationships,
romantic relationships, and communication with academic and administrative staff, is central to the transition to
university (Aseltine & Gore, 1993). In other words, the first thing that students focus on during the transition to
university is their effective social relationships (Cleary, Walter, & Jackson, 2011). The concept of social relationships
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brings with it the concept of social support (Shim & Ryan, 2012). Wintre, Gates, Pancer, Pratt, Polivy, Lefcovitchd, and
Adams (2009) emphasise that first-year university students navigate this process more successfully with a supportive
circle of friends and campus life.

Participants' responses to the question "Where do you live? What do you think about your place of residence?"
revealed the themes of LDA residence, temporary residence, private residence and host family. Where students live is
an important factor in first-year students' adjustment. English, Davis, Wei, and Gross (2017) stated that most students
encounter new housing opportunities and start living in dormitories, student houses, or with relatives, and
accordingly, about 70.00% of first-year students feel homesick and lonely in the first semester of their first year.
Engstrom and Tinto (2008) state that belonging to a community in campus life facilitates the adjustment process. At
this point, it can be seen that living in halls of residence can be supportive in terms of social adjustment. On the other
hand, if the first year at university is evaluated in terms of Maslow's hierarchy of needs, the satisfaction of the need
for shelter, which is at the first level of the pyramid of needs, and its quality are considered important in terms of
feelings such as loneliness and homesickness, which arise in the context of personal emotional adjustment during this
period.

Participants were asked, "Have you participated in activities related to different communities (sports, etc.) at the
university? If yes, what kind of communities and activities did you participate in and how did you become aware of
these activities?", the themes of orientation week, awareness of upperclassmen, and promotional booths were
identified. The importance of orientation activities for first-year students is also evident from the results of this study.
In this context, the importance of universities introducing the resources of the university within a structured program
emerges within the domain of goal attainment / institutional attachment adjustment. Baker and Siryk (1984) define
goal attainment / institutional attachment as finding the educational and social opportunities provided by the
university meaningful, developing a sense of belonging to the university, feeling that the student is a part of the
university, and establishing a common bond between the university and the student's own goals. The coherence here
refers to the interactive interaction that affects the student's adjustment. (Wapner and Demick, 1998). In other words,
to understand students' adjustment to college, the interaction between students' individual development and college
environmental factors should also be considered. On the other hand, this is supported by the findings of studies that
orientation programs increase students' adjustment levels (Murtaugh, Burns, & Schuster, 1999; Porter & Swing, 2006;
Tieu, 2008). Although studies of college adjustment are generally considered to be orientation-based adjustment
studies, studies of first-year and first-semester adjustment, which are considered to be transitional processes, have
increased in importance and intensity in recent years. Porter and Swing (2006) emphasized that first-year and first-
semester transition programs are highly correlated with student persistence and success. Goodman and Pascarella
(2006) state that although first-year adjustment programs are different and varied in content and form, these
programs are very key and important programs that provide long-term results by being implemented at the stage of
students entering college. In support of this view, Lien and Goldenberg (2012) emphasize that orientation programs
called "wilderness" increase the level of adjustment of new students to the university environment.

The findings related to the question "What kind of expectations did you have from the university in the first year?"
were determined as the themes of having information about the academic characteristics of the university, having
more supportive academic staff, having social activities on campus, improving transportation, need for scholarship
opportunities, need to benefit from the knowledge of experienced peers and psychological help. The expectations of
first-year students from the university are significant in terms of showing the needs of students. In this regard, the
study found that while academic adjustment needs predominate, there are also needs in the dimensions of
personal/emotional adjustment, social adjustment, and purposefulness/institutional attachment. These findings are
similar to those found in the literature. Parker et al. (2004) state that first-year college students are trying to regulate
their social relationships while trying to meet the expectations of a different academic environment, so their academic
adjustment should be addressed along with their social adjustment and personal/emotional adjustment. Carter, Locks,
and Winkle-Wagner (2013) emphasize that many first-year university students come to university with optimism, high
academic achievement, and expectations of a positive university life, but many of them have difficulties in the second
year and may even consider dropping out of university. Alexon and Kemnitz (2004) emphasize that first-year university
students need to learn the strategies of the new academic environment rather than the old strategies they have to
adapt to the new academic environment.
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Similarly, Perry, Hladkyj, Pekrun, and Pelletier (2001) stated that first-year university students' responsibilities have
changed in many academic areas, such as orientation to academic resources, homework preparation, and
communication with academic staff, and learning to cope with these responsibilities is one of the most important
factors in this process. Clark (2005) stated that students may think that the academic demands they face when they
come to university are very difficult demands and withdraw in the process, but it is critical for them to realize in the
first year and especially in the first semester that these academic demands are demands that can be learned and
managed. In other words, preparing students for the academic demands of university in the first year was emphasized
as an important factor in preventing time loss in this process.

Cukras (2006) states that the study strategies of first-year university students differ between the two semesters
and that students learn the academic expectations of the university through communication with academic staff and
develop strategies accordingly. In addition, he states that the services offered to learn the new academic environment
in the first semester of the first year prevent the loss of time related to academic adjustment. A striking theme in
these findings is the need to benefit from the knowledge of experienced peers. This theme supports the findings of
Aladag's (2009) experimental study based on peer counseling. In this study, she examined the adjustment levels of
first-year students through peer mentors. As a result of the study, it was found that peer counselors were found to be
useful in terms of informing about academic issues, providing information about university life, sharing problems
experienced, relaxing, gaining new perspectives, showing alternatives to possible solutions, raising awareness of
personal problems and supporting their adjustment. Another issue is psychological help. This finding supports the
results of the longitudinal study conducted by Dogan (2018) in Turkey. In the study, the reasons for students'
application to the psychological counseling center were investigated. Among the reasons for applying to the
psychological counseling center in the period between 1997 and 2013, it was found that the problems of adjustment
to university were one of the main reasons. However, in the period between 2006 and 2016, it was found that there
was a decrease in the rate of adjustment problems due to the transition process in this period due to the introduction
of programs to support students' university adjustment.

In examining the findings related to the question "Who or what did you first turn to for support in the first year?",
the themes of family, former friends, academic advisor, and mental health counseling were identified. These themes
also support the other themes of the other research. Yazedjian, Toews, Sevin, and Purswell (2008) emphasize that
first-year students' academic performance cannot be evaluated independently of their social lives. Wong, Day,
Maxwell, and Meara (1995) found that emotional awareness of others and social perception have a mediating effect
on the academic performance of university students. The fact that family and academic advisors are among the first
sources of support that students turn to is similar to the study conducted by Terenzini, Rendon, Lee Upcraft, Millar,
Allison, Gregg, and Jalomo (1994). As a result of the qualitative research conducted by Terenzini et al. (1994), it was
found that the support that the majority of students received from their families as well as faculty instructors was very
important to them in the adjustment process. Another striking theme among these issues is that the university
counseling center is one of the first resources for students.

According to the American College Health Association [ACHA] 2015 data, it was found that there was an increase in
emotional problems such as depression and anxiety among first-year university students between 2010 and 2015.
Therefore, the importance of providing services that support the personal-emotional adjustment of first-year students
through psychological counseling and university counseling centers/units is emphasized. Similarly, Sidle and
McReynolds (2009) state that it is the ethical responsibility of universities to meet the psychological needs of first-year
students within the faculty. Wintre et al. (2009) state that the interaction between universities and students through
counseling units is a binding factor in the social adjustment of students during the transition to university. Kuh (2003)
emphasizes that these units are part of a "supportive campus life".

The results related to the question "What kind of opportunities would you like the university to provide for first-
year students?" revealed the themes of psychological help, information about academic functioning, social activities
such as concerts, etc., and having a separate unit for first-year students to apply to. These themes are similar to the
previous findings of the study and the literature. Finding the educational and social opportunities provided by the
university meaningful, developing a sense of belonging to the university, and establishing a common bond between
the university and the student's own goals (Baker & Siryk, 1984). On the other hand, when evaluated in the context of
the need for safety, love and belonging in Maslow's (1970) hierarchy of needs, the importance of the support
perceived by the student from the university emerges in these results. Deci and Ryan (2000), in their autonomy
theory, prioritize psychological needs related to learning, interpersonal relationships, and the individual's role in the
social and physical environment. In this context, first-year students' need for psychological help, academic functioning,
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and support for social activities from the university can also be evaluated in the context of basic needs. Similar results
were found in the qualitative research conducted by Keup (2007). As a result of the research, it was found that first-
year students demanded studies that would support their personal and interpersonal development in terms of their
expectations from the university. Similarly, in a qualitative study conducted by Mercan and Armagan Yildiz (2011) in
Turkey, it was determined that first-year students expected support from the university regarding academic and
psychological issues. Similarly, in a qualitative study conducted by Ciccone-Estrela (2012), it was determined that
family support and perceived university support were the most effective factors in first-year students' social
adjustment.

As a result, studies on the adjustment of first-year college students emphasize that adjustment is a process that
includes student expectations, motivation, and student involvement (Tinto, 1993; Weidman, 1989). In other words, it
is considered as a process that evaluates internal factors such as student expectations, student involvement,
experiences, academic performance, personality traits, in-class and out-of-class activities, communication with
instructors and other staff, peer groups and peer group relationships, and external factors such as communication
outside the university and family relationships (Clark, 2005). The results of this study show similar findings for first
year students in Turkey. It is before the second year that students are most frustrated and dropout occurs at the level
of intention or action (Sidle & McReynolds, 2009). Accordingly, situations such as not being able to integrate with the
university, not wanting to adapt to the university, and withdrawing from academic activities may occur and this
situation may turn into a vicious circle (Adelman, 2006). In order to prevent this vicious cycle, the following
suggestions are offered based on the findings of this study;

e Due to the exam-based university placement system in Turkey, students may move away from the social and
academic environment of the university they come from before they arrive at the university. For this reason, it is
believed that universities can benefit from first-year adjustment programs in order to support students' potential
as well as to create university prestige and culture.

e It is believed that first-year programs that support the personal-emotional adjustment of first-year students will
have a protective function for mental health in the long term if offered through university psychological counseling
and counseling centers/units.

e Nowadays, it is stated that there are different factors influencing the adjustment to university compared to the
past years. One of these factors is the use of social media in social and emotional adjustment processes, especially
in the first year and first semester students' participation in university life (Lanthier & Windham, 2004). According
to PIALP 2002 (Pew Internet & American Life Project 2002), it was reported that 93.00% of college students use
online communication tools (facebook, whatsup, etc.) to improve their social relationships outside of academic
activities. Furthermore, it has been stated that students prefer to use online communication tools to solve their
relationship problems (Delevi, Bugay, & Avci, 2018). Therefore, it is believed that the social media factor should
not be ignored in the context of social adjustment.

e The statistics of the studies conducted through the orientation units of the universities can be effectively kept, and
the content of the programs can be updated based on these statistics according to the changing needs in the
process.

References

Adelman, C. (2006). The toolbox revisited: Paths to degree completion from high school through college. Washington,
DC: U.S. Department of Education.

Aladag, M. (2009). Evaluation of a peer counseling program for university adjustment. Turkish Journal of Psychological
Counseling and Guidance, 4(31), 12-22.

Alexon, R. G., & Kemnitz, C. P. (2004). Curriculum articulation and transitioning student success: Where are we going
wrong and what lessons have we learned? Educational Research Quarterly, 28 (2), 19-29.

American College Health Association. ACHA—National College Health Assessment. Hanover, MD: American College
Health Association; 2015. Available at: http://www.acha-ncha.org/overview.html.

Arnett, J. J. (2004). Emerging adulthood: The winding road from the late teens through the twenties. New York: Oxford
University Press.

64



Dilek Avci Educational Research & Implementation, 1(1), 2024, 51-68

Arnett, J. J. (2016). Emerging Adulthood and social class: Rejoinder to Furstenberg, Silva, and du Bois- Reymond.
Emerging Adulthood, 4(4), 244-247.

Aseltine, R. H., & Gore, H. (1993). Mental health and social adaptation following the transition from high school.
Journal of Reasearch on Adolescence, 3(3), 247-270.

Astin, A. W. (1993). What matters in college? Four critical years revisited. San Francisco: John Wiley & Sons.
Baker, R., & Siryk, B. (1984). Measuring adjustment to college. Journal of Counseling Psychology, 33, 31-38.

Baker, R.W., & Siryk, B. (1986). Exploratory intervention with a scale measuring adjustment to college. Journal of
Counseling Psychology, 33 31-38.

Bean, J. P. (1985). Interaction effects based on class level in explanatory model of college student dropout syndrome.
American Education Research Journal, 22(1), 35-64.

Bueschel, A. C. (2003). The missing link: The role of community colleges in the transitions between high school and
college. Stanford, CA: Stanford University.

Bilbdl, T. (2012). Yiiksekogretimde okul teri: Nedenler ve ¢ézlimler. Egitim ve Bilim, 37(166), 219-235.

Carter, D. F., Locks, A. M., & Winkle- Wagner, R. (2013). From when and where | enter: Theoretical and empirical
considerations of minority students’ transition to college. In M. B. Paulsen (Ed.), Higher education: Handbook of
theory and research (pp. 93—149). Netherlands: Springer.

Ciccone-Estrela, A. (2012). Impacts of parental support on emerging Adults' transition from high school to university.
Department of Psychology. Doctoral Desertation. Wilfrid Laurier University.

Clark, M. R. (2005). Negotiating the freshman year: Challenges and strategies among first- year college students.
Journal of College Student Development, 46(3), 296-316.

Cleary, M., G., & Walter, Jackson, D. (2011). “Not always smooth sailing”: Mental health issues associated with the
transation from high school to college. Issues in Mental Health Nursing, 32, 250-254.

Creswell, J. W., & Miller, D. L. (2000). Determining validity in qualitative inquiry. Theory into Practice, 39(3), 124-130.

Cukras, G. A. G. (2006). The investigation of study strategies that maximize learning for underprepared students.
College Teaching, 54(1), 194-197.

Darwin, C. (2009 [1859]). Tiirlerin kékeni. Cev.: Omer Unalan, istanbul: Evrensel Yyn.

Deci, E., Ryan, R. (2000). The “what” and “why” of goal pursuits: human needs and the self determination of
behaviour. Psychological Inquiry, 11(4), 227-269.

Delevi, R., Bugay, A. & Avci, D. (2018). Technology use, attachment styles, and gender roles in the dissolution of
romantic relationships in Turkey. insan ve Toplum Bilimleri Arastirmalari Dergisi, 7(2), 1020-1033.

Denzin, D. K. (1989). The research act: a theoretical introduction to sociological methods (3rd Ed.). Dunfermline:
Prentice Hall College Div.

Dogan, T. (2018). Problem areas of students at a university psychological counselling centre: A 16-year analysis. British
Journal of Guidance & Counselling, 46(4), 429-440.

English, T., Davis, J., Wei, M., & Gross, J. J. (2017). Homesickness and adjustment across the first Year of college: A
longitudinal study. Emotion,17(1), 1-5.

Engstrom, C., & Tinto, V. (2008). Access without support is not opportunity. Change, 40 (1), 46-50.

Fisher, S., Murray, K., & Frazer, N. A. (1985). Homesickness, health and efficiency in first year students. Journal of
Environmental Psychology, 5, 181-195.

Galambos, N. L, Howard, A. L., & Maggs, J. L. (2010). Rise and fall of sleep quantity and quality with student
experiences across the first year of university. Journal Of Research On Adolescence, 21(2), 342 — 349.

Gale, B. G. (1972), Darwin and the concept of a struggle for existence: A Study in the extrascientific origins of
scienctific ideas. Isis, 63(3), 321-344.

Gengtan, E. (2003). insan olmak. istanbul: Metis Yayinlari.

Goodman, K., & Pascarella, E. T. (2006). First-year seminars increase persistence and retention: A summary of the
evidence from How College Affects Students. Peer Review, 8(3) 26-28.

Gray, R., Vitak, J., Easton, E. W., & Ellison, N. B. (2013). Examining social adjustment to college in the age of social
media: Factors influencing successful transitions and persistence. Computers & Education, 67, 193-207.

65



Dilek Avci Educational Research & Implementation, 1(1), 2024, 51-68

Hancock, D. R., & Algozzine, B. (2006). A practical guide for beginning researchers doing case study research. Teachers
College Press.

Hicks, T. (2005). Assesing the academic, personal and social experiences of pre-college students. Journal of College
Admission, 186, 18-24.

Hicks, T., & Heastie, S. (2008). High school to college transition: A profile of the stressors, physical and psychological
health issues that affect the first-year on-campus college student. Faculty Working Papers from the School of
Education, 15 (3), 143-147.

Hurtado, S., Han, J. C., Sdenz, V. B., Espinosa, L. L., Cabrera, N. L., & Cerna, O. S. (2007). Predicting transition and
adjustment to college: biomedial and behavioral science aspirants’ and minority students’ first year of college.
Research in Higher Education, 48(7), 841-887.

Kamara, T. (2012). Pathway to the baccalaureate program: Participants’ use of services and its impact on the transfer
process. Depertmant of High Education. Doctoral Desertation. George Mason University.

Karin, T., Lisa, L., & Amritha, S. (2010). Variation in the prediction of cross-cultural adjustment by Asian-Indian
students in the United States. College Student Journal, 44(3), 677-690.

Keup, J. R. (2007). Great expectations and the ultimate reality check: Voices of students during the transition from
high school to college. Journal of Student Affairs Research and Practice, 44(1), 3-31.

Kuh, G.D. (2003). What we’re learning about student engagement from NSSE. Change, 35, 24-32.

Kuh, G.D., & Hu, S. (2001). The effects of student faculty interaction in the 1990s. The Review of Higher Education,
24(3), 309-332.

Kuzgun, Y. (2000). Meslek danismanlidi, uygulamalar, kuramlar. Ankara: Nobel Yayinlari.

Lanthier, R.P., & Windham, R. C. (2004). Internet use and college adjustment. The moderating role of gender.
Computers in Human Behaviour, 20(5), 591-606.

Lien, M., & Goldenberg, M. (2012). Outcomes of a college wilderness orientation program. Journal of Experiential
Education, 35(1), 253-271.

Love, K. M., & Thomas, D. M. (2014). Parenting styles and adjustment outcomes among college students. Journal of
College Student Development, 55(2), 139-151.

Maslow, A. (1954). Motivation and personality. New York: Harper and Row, Publishers.

Mattanah, J. F., Brooks, L.J., Brand, B. L., Quimby, J.L., & Ayers, J.F. (2012). A social support intervention and academic
achievement in college: Does percieved loneliness mediate the relationship. Journal of College Counseling,15(1),
22-36.

McGhie, V. (2017). Entering university studies: identifying enabling factors for a successful transition from school to
university. Higher Education, 73(3), 407—422.

Mercan, C. S. & Armagan Yildiz, S. (2011). Egitim fakiltesi birinci sinif 6grencilerinin Gniversiteye uyum dlzeylerinin
farkli degiskenler agisindan incelenmesi. Hasan Ali Yiicel Egitim Fakiiltesi Dergisi, 16, 135-154.

Miller, J.W., & Lesik, S.S. (2014). College persistence over time and participation in a first-year seminar. Journal of
College Student Retention, 16(3), 373-390.

Mounts N. (2004). Contributions of parenting and campus climate to freshmen adjustment in a multiethnic sample.
Journal of Adolescent Research,19, 468-491.

Mounts, N.S., Valentiner, D. P., Anderson, K. L., & Boswell, M. K. (2006). Shyness, sociability, and parental support for
the college transition: Relation to adolescents’ adjustment. Journal of Youth and Adolescence, 35(1), 71-80.

Murray, H. A. 1938. Exploration and personality. New York: Oxford University Press.

Murtaugh, P.A. Burns, L. D., & Schuster, J. (1999). Predicting the retention of university students. Research in Higher
Education, 40(3), 355-371.

Paker, T. (2015). Durum calismasi. In F. N. Seggie & Y. Bayyurt (Eds.), Nitel arastirma: Yéntem, teknik, analiz ve
yaklasimlari (pp. 119-133). Ankara: Ani

Parker, J. D. A., Summerfeldt, L. J., Hogan, M.J., & Majeski, S. A. (2004). Emotional intelligence and academic success:
examining the transition from high school to university. Personality and Individual Differences, 36, 163—172.

Parks, K. A., Romosz, A.M., Bradizza, C. M., & Hsieh, Y. (2008). A dangerous transition: Women’s drinking and related
victimization from high school to the first year at college. J Stud Alcohol Drugs, 69(1), 65—74.

66



Dilek Avci Educational Research & Implementation, 1(1), 2024, 51-68

Pascarella, E. T., & Terenzini, P. T. (2005). How college affects students: Findings and insights from twenty years of
research. San Francisco: Jossey-Bass Publishers.

Patton, L.D., Renn, K.A., Guido, F.M., Quaye, S.J., Evans, N.J., & Forney, D.S. (2016). Student development in college:
Theory, research and practice. Jossey- Bass.

Paul, E. L., & Brier, S. (2001). Friendsickness in the transition to college: Precollege predictors and college adjustment
correlates. Journal of Counseling Development, 79, 77-89.

Perls, F. S. (1969). Gestalt therapy verbatim. Real People Press: USA.

Perry, R. P., Hladkyj, S., Pekrun, R. H., & Pelletier, S. T. (2001). Academic control and action control in the achievement
of college students: a longitudinal field study. Journal of Educational Psychology, 93, 776—789.

Pew Internet and American Life Project. (2001, June 20). Teenage life online: The rise of the instantmessage
generation and the Internet’s impact on friendships and family relationships. Retrieved August 1, 2002. Available:
http://www.pewinternet.org/reports/

Porter, S. R., & Swing, R. L. (2006). Understanding how first-year seminars affect persistence. Research in Higher
Education, 47, 89-109.

Poyrazli, S., & Lopez, M. D. (2007). An exploratory study of perceived discrimination and homesickness: A comparison
of international students and American students. The Journal of Psychology, 141(3), 263-280.

Reason, R. D., Terenzini, P. T., & Domingo, R.J. (2006). First things first: Developing academic competence in the first
year of college. Research in Higher Education, 47(2), 149-175.

Reason, R. D., Terenzini, P. T., & Domingo, R.J. (2006). First things first: Developing academic competence in the first
year of college. Research in Higher Education, 47(2), 149-175.

Robbins, S. B., Allen, J., Casillas, A., Peterson, C. H., & Le, H. (2006). Unraveling the differential effects of motivational
and skills, social, and self-management measures from traditional predictors of college outcomes. Journal of
Educational Psychology, 98(3), 598-616.

Sandelowski, M. (1986). The problem of rigor in qualitative research. Advances in Nursing Science, 8(3), 27-37

Seving, S. & Gizir, C. A. (2014). Universite birinci sinif grencilerinin bakis acilarindan {iniversiteye uyumu olumsuz
etkileyen faktérler (Mersin Universitesi Ornegi). Kuram ve Uygulamada Egitim Bilimleri, 14(4), 1285-1308.

Shim, S. S., & Ryan, A. M. (2012). What do students want socially when they arrive at college? Implications of social
achievement goals for social behaviors and adjustment during the first semester of college. Motiv Emot, 36, 504-
515

Sidle, M.W., & McReynolds, J. (2009). The freshman year experience: Student retention and student success. NASPA
Journal, 46(3), 434-446.

Spady, W. G. (1970). Dropouts from higher education: An interdisciplinary review and synthesis. Interchange, 1(1), 65-
85.

Swanson, N. M., Vaughan, A. L., & Wilkinson, B. D. (2017). First-year seminars: Supporting male college students’ long-
term academic success. Journal of College Student Retention: Research, Theory & Practice, 18(4) 386—400.

Swenson, L. M., Nordstrom, A., & Hiester, M. (2008). The role of peer relationships in adjustment to college. The Role
of Peer Relationships in Adjustment to College, 49(6), 551-567.

Terenzini, P. T., & Pascarella, E. T. (1978). The relation of students' precollege characteristics and freshman year
experience to voluntary attrition. Research in Higher Education, 9(4), 347-366.

Terenzini, P., Rendon, L., Upcraft, M. L., Millar, S., Allison, K., Gregg, P., & Jalomo, R. (1994). The transition to college:
Diverse students, diverse stories. Research in Higher Education, 35, 57-73.

Thomas Schuster, M. (2017). Compartmentalized cultures, integrated transitions: exploring first-year student
transition through institutional culture at a middle atlantic university. Doctoral Desertation, Department of
University of Pittsburgh School of Education. Atlanta.

Tieu, T.T. (2008). The effects of a transition to university intervention program on adjustment and identity
development, Doctoral Desertation, Department of Psychology, Wilfrid Laurier University, Canada.

Tinto, V. (1988). Stages of student departure: Reflections on the longitudinal character of student leaving. Journal of
Higher Education, 59(4), 438-455.

67



Dilek Avci Educational Research & Implementation, 1(1), 2024, 51-68

Tinto, V. (1993). Leaving college: Rethinking the causes and cures o f student attrition (2nd ed.). Chicago: University of
Chicago Press.

Tinto, V. (2017). Reflections on Student Persistence. Student Success, 8(2), 1-8.

Venezia, A., & Kirst, M. W. (2005). Inequitable opportunities: How current education systems and policies undermine
the chances for student persistence and success in college. Educational Policy, 19(2), 283-307.

Vilatte, A., Marcotte, D., & Potvin, A. (2017). Correlates of depression in first- year college students. Canadian Journal
of Higher Education, 47(1), 114-136.

Wapner, S., & Demick, J. (1998). Developmental analysis: A holistic, developmental, systems- oriented perspective. In
W. Damon & R. Lerner (Eds.), Handbook of child psychology (pp. 761-806). New York: John Wiley.

Weidman, J. (1989). Undergraduate socialization: A conceptual approach. In J. Smart (ed.), Higher education:
handbook of theory and research (vol. 5). New York: Agathon.

Wintre, M. G., Dilouya, B., Pancer, S. M., Pratt, M. W., Birnie-Lefcovitch, S., Polivy, J., & Adams, G. (2011). Academic
achievement in first-year university: who maintains their high school average? Higher Education, 62(4), 467—-481.

Wintre, M.G., Gates, S.K. E., Pancer, W.M., Pratt, M.S., Polivy, J., Bernie- Lefcovitch, S. B., &Adams, G.R. (2009). The
student perception of university support and structure scale: Development and validation. Journal of Youth
Studies, 12(3), 289-306.

Wong, C. T., Day, J. D., Maxwell, S. E., & Meara, N. M. (1995). A multitrait-multimethod study of academic and social
intelligence in college students. Journal of Educational Psychology, 87(1), 117-133.

Xiaoli, N., Yan, H., Chen, S., & Liu, Z. (2009). Factors influencing internet addiction in a Sample of freshmen university
students in China. Cyberpsychology & Behavior, 12(3), 327-330

Yazedjian, A., Toews, M. L., Sevin, T., & Purswell, K. E. (2008). "It's a whole new world": A qualitative exploration of
college success. Journal of College Student Development, 49(2), 141-154.

Yildirim, A. & Simsek, H. (2013). Qualitative research methods in social sciences. Ankara: Seckin Publications.

68



	4 basim
	4

